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Abstract
This study reported students’ perceptions of the teacher’s teaching
conceptions in an English Teacher Training and Education
Program in Indonesia. The teaching conceptions were based on
Freeman and Richardson’s (1993) three types of teaching
conceptions: scientifically based, theory-and-values based, and art
or craft based conceptions. The study involved 218 participants
from three different batches (2008, 2009, and 2010). Obtaining the
data from the questionnaires and interviews, this study found that
the three batches shared the same perceptions of several items in
each teaching conception. In the science/research conception, they
agreed on the teachers’ applying learning principles and using an
effective classroom practice model. As for the theory/philosophy
conception, they similarly perceived the teachers’ incorporating
values into teaching, conveying communicative approach,
referring to theories, giving moral values through teaching,
presenting themselves as a role model in morality, and presenting
their teaching rationally. Their perceptions were also confirmed by
the interview revealing that the students tended to see their
teachers’ teaching conceptions as theory/philosophy based.
Regarding the art/craft conception, they similarly noted the
teachers’ helping them to understand how to develop their ability
and skills as future teachers. The analysis using a one-way analysis
of variance (ANOVA) further confirmed that the three batches
were not significantly different with P = .658. They expected the
teachers to hold art/craft based teaching conception because they
believed that understanding them as learners was the key for
successful learning.
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INTRODUCTION
In attempts to prepare students to be good English teachers, English
teacher training and education program (henceforth ETTEPs) often focus on
curriculum, programs design, professional standards, and policy of the
teacher education program itself as Freeman (1993) stated. While these
aspects are indispensably important, ETTEPs should not lose sight of the
main agents engaged in the learning process, that is the students. One aspect
often being overlooked is the students’ perceptions of the teachers’ teaching.
Owing the fact that the teachers provide ample opportunities to shape the
students’ teaching conceptions throughout their interaction, understanding
of how the students perceive the teaching is beneficial. The teachers can
reflect, evaluate, and enhance their teaching performances so they can
represent a good model for the students. In support of this, Freeman (1993)
stated that different views of language teaching lead to different views of
what the essential skills of teaching are and to different approaches.
The students’ perceptions have been studied for different issues. For
example, Ezer, Gilat and Sagee (2010) discovered the perceptions of some
graduates of teacher’s education program concerning the teacher education
and professional identity among inexperienced teachers. In another research,
Kalebić (2006) examined teaching practice from the perspective of student
teachers’ experiences and personal views. Hawkey (2006) conducted
research on the difference between the students’ and teachers’ perceptions
about various teaching classroom activities that the teachers introduced to
the students. Weaver and Qi (2005) in Ohio studied the importance of
students’ perceptions and experiences within the social organization of the
classroom in shaping their participation in class.
At our best knowledge, research on the students’ perceptions of their
teachers teaching conceptions, especially in the contexts of ETTEPs, has not
been rigorously conducted. Therefore, to extend the line of research in this
issue, we intend to examine the students’ perceptions of their teachers’
teaching conceptions from three batches in an ETTEP in Jakarta, Indonesia.
This study also aims to compare whether the three batches differ with
respect to their perceptions. The teachers’ teaching conceptions in this study
are limited only to those proposed by Freeman and Richardson (1993):
science/research conception, theory/philosophy conception, and art/craft
conception.
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STUDENTS’ PERCEPTIONS OF VARIOUS
ASPECTS OF TEACHING
Perception, as one of the fundamental concept in psychology has
been defined in a variety of ways since its first usage. Unumeri (2009)
related perception to awareness of one’s environment and ability to
understand. Rao and Narayan (1998) viewed perception as the process
entailing selection, organization, interpretation of sensory simulation to
derive meaningful information of one’s surrounding. They argued that
perception is the single most important determinant of human behavior.
Similarly, Wade and Tavris (2008) highlighted the process of brain
organizing and interpreting sensory information. Based on these
conceptualizations, the students’ perceptions of their teachers’ teaching
conceptions refer to what the students are aware of, think, and understand
about the teachers’ teaching conceptions.
Ezer, et al. (2010) conducted research based on a survey which
employed structured questionnaires and an open question to 97 student
teachers in their fourth year of studies for a Bachelor of Education degree, in
a Hebrew-speaking college in central Israel. This study aiming to examine
the perception of student teachers, at the internship period of their training
found that teaching was perceived as self-realization, providing a sense of
purpose and mission, and enabling lifelong development. Another
interesting result of the study revealed that the students had a low level of
commitment to build their career as teachers.
Kalebić (2006) conducted research on students’ perceptions of the
student teachers’ teaching practicum in University of Zadar (Croatia) using
questionnaires. The perceptions of the third-year students of English
language and literature showed that teaching practice was regarded such a
complex activity that every related person (for example student teacher,
school-based mentor and teacher trainers) played important roles in teaching
practice. The study also reported  the students’ difficulties in the teaching
practicum and the level of help they received from the school. Taking
language learning activity as the issue, Hawkey (2006) conducted a research
to the teachers and students in Progetto Lingue (PL) 2000 which was a
major foreign language education reform program to provide courses in two
foreign languages at elementary to high school levels. Using the
questionnaires, interviews, and classroom observation as a triangulation for
his data, he revealed that the students’ perceptions of some of their
classroom language learning activities were interestingly different from their
teachers’ perceptions. For example, the students viewed grammar exercises
more prominent in their classrooms than the teachers do. On the other hand,
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the students appeared to perceive pair work as less prominent, but the
teachers perceived it as more prominent.
Weaver and Qi (2005) examined whether the students’ perceptions of
and experiences within the social organization of the classroom played a
crucial role in shaping their participation in class. Based on the
questionnaires distributed to 1.550 undergraduate and graduate students in
medium-sized urban university, they confirmed that elements of the
classroom’s formal structures (faculty-student interaction and students’
perception of professor as the authority of knowledge), informal structures
(students’ fear of peer disapproval), and students’ attributes (age and
confidence) directly and indirectly influenced self-reported participation.
These studies on perceptions have underscored the need for
understanding students’ perspectives in teaching and learning processes. It
not only serves as a catalyst for optimal learning but actually it constitutes
the every essence of teaching and learning interaction.
TEACHING CONCEPTIONS
Fishl and Hoz (1991, cited in Freeman and Richardson, 1993, p.194)
defined conception as: “comprehensive, organized, and unified bodies of
knowledge about an object, idea, or phenomenon” which may affect
people’s actions and lead to their performance. Teaching conceptions refers
to the teachers’ knowledge about what teaching is all about.  Freeman and
Richardson (1993) categorized three types of teaching conceptions:
science/research based, theory/values based, and art/craft based.
Science/research conception places research as the basis of teaching
facilitated by experimentation and empirical investigation. This conception
is divided into three groups: learning principles, a tested model, and
effective teachers. The first group believes that teaching should be
developed based on learning principles derived from psychological research
on human memory, transfer in learning situations, motivation, and other
factors believed to be important in learning. The second group puts the
emphasis on effective classroom practice from results of empirical or
experimental research which are then applied to teaching. The third group
involves identifying effective teachers and then studying what they do in the
classroom.
The theory/philosophy conception of teaching holds a view that
teaching is based on what ought to work or what is morally right. It is
divided into two groups: teaching based on theory and teaching based on
values. The former underlines that explanations or acceptable reasons for
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teaching can be arrived at through reason or rational thought. On the other
hand, the later aims to promote particular values.
The last type of teaching conception is the art/craft based which
describes teaching as an art or craft, as something which depends upon the
individual’s teacher’s skill and personality. The aim of this conception is to
allow teachers to be themselves and to act on their own best understanding
of what is happening in the classroom.
METHOD
This study was a survey-based research taking place in an ETTEP,
Faculty of Education, in Jakarta Indonesia. The students take a four-year
program that prepares them to be English teachers. The first two years of
their study is focused on English skill courses and the other two years is on
linguistic, pedagogical and methodological courses.
The study involved 218 participants consisting of 75 students from
batch 2008, 68 students from batch 2009, and 75 students from batch 2010.
The range of their ages varied from 19 to 21 years old. The students had
approximately taken 60 credits (batch 2010), 100 credits (batch 2009), and
130 credits (batch 2010).
Data and Instrument
The students’ perceptions of the teachers’ teaching conceptions
constituted the data of this study. In addition, the data were also collected
from the students’ interviews about their perceptions of the teachers’
teaching conceptions. The study adapted the questionnaires from Luciana’s
(2011) teaching conceptions which are based on Freeman and Richardson’s
(1993) three types of teaching conceptions. The questionnaires had been
validated twice for the clarity of the statements. First, the questionnaires
were given to 20 students selected randomly from three batches, and then
their comments were learned carefully. After revising the questionnaires,
this study further distributed the questionnaires to the other 20 students also
randomly picked up from three batches to see whether they could
understand the statements better. The questionnaires consisted of 18 items
categorized into three categories, each of which was represented by 6 items/.
The first was scientifically based conception which held a view that
teaching was developed from research (items 1, 3, 7, 11, 12, 14). The second
was theory-and-values based conception which believed that teaching was
based on what ought to work or what was morally right (items 5, 8, 10, 16,
17, 18). The third was art or craft based conception which viewed teaching
as something that depended upon the individual’s teacher’s skill and
personality (items 2, 4, 6, 9, 13, 15). The questionnaires were measured
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using a four-point Likert scale: (1) strongly disagree, (2) disagree, (3) agree,
and (4) strongly agree. The questionnaires were also translated in Indonesian
to ensure the students’ understanding of each item. Moreover, two open-
ended questions were employed for a semi-structured interview.
Procedure
The researcher distributed and collected the questionnaires to the
students of batch 2008, 2009, and 2010. It took approximately one month to
complete the data. Then the questionnaires were counted for the students’
responses. Following the questionnaire, the interview was conducted
randomly to 30 students, 10 students being from each batch.
Data Analysis
The analysis of the data involved four steps. First, the students’
perceptions of the teachers’ teaching conceptions obtained from the
questionnaires were counted, put into the percentages and classified into
three teaching conceptions. Following this, the percentages produced by the
scales of disagree and strongly disagree as well as the scales of agree and
strongly agree were summed up. Based on these two groups, the data were
analyzed by highlighting high percentages in each scale. Second, a
descriptive statistics to find the mean scores of the students’ responses was
performed. Third, a one-way analysis of variance (ANOVA) was conducted
to examine whether three batches were different with respect to their
perceptions of the teachers’ teaching conceptions. Fourth, besides analyzing
the data of the questionnaires, the students’ interview responses were also
analyzed for their views and for the ideal teaching conceptions that the
students expected.
FINDINGS
This section presents the analysis of the students’ perceptions of the
teachers teaching conceptions and teaching practice. The analysis is
presented based on each batch.
Batch 2008
The analysis of batch 2008 students’ perceptions of teachers’
teaching conceptions reveals that the students have a strong tendency to
agree and strongly agree with the three conceptions. Of the three teaching
conceptions, the science/research conception highlights two items (item 1
and item 3) concerning teachers applying some learning principles (89.3%)
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and effective classroom practice model (85.2%) respectively. However,
about one third of the students disagree most (31.9%) with the teachers’
adoption of task-based language teaching principles (item 14). Following
this, in a lesser degree (29.2%) the students also disagree with the statement
about attention to patterns of students’ questions (item 7).
As shown by Table 1, the analysis of theory/philosophy conception
reveals that the students agree with all of the statements within the range
approximately 80%. The highest percentage (86.6%) is shown by the
statement that their teachers introduce particular values into teaching (item
5). The other items within this range are related to assumption of
communicative language learning (item 8), justified theories (item 10),
moral values (item 16), role model in morality (item 17), and rational
teaching (item 18).
TABLE 1
The Students’ Perceptions of the Teachers’ Teaching Conceptions: Batch 2008
Teaching
Conceptions Item
Strongly Disagree
and Disagree (%)
Strongly Agree and
Agree (%)
Science/
Research
1 10.6 89.3
3 14.6 85.2
7 29.2 70.6
11 21.3 78.6
12 26.6 73.3
14 31.9 68
Theory/
Philosophy
5 13.3 86.6
8 14.6 85.2
10 18.6 81.4
16 15.9 84
17 16.6 83.4
18 18.6 81.3
Art
2 4 95.9
4 20 80
6 28 71.9
9 26.6 73.3
13 38.6 61.3
15 25.3 74.6
As for art/craft conception, the range of those who agree with the
statements varies from 61.3% to 95.9%. Almost all of the students (95.9%)
agree with the statement that the teachers help the students to develop their
ability and skills as future teachers (item 2). Most of the students (80%) also
agree that the teachers realize that the success of teaching depends on how
they use the methods (item 4). Further, it can be noted that more than thirty
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percent of the students (38.6%) disagree that the most that the teachers
portray teaching as an art (item 13) and adjust to conditions and situations of
class (item 6) (28%).
Batch 2009
The analysis of the batch 2009 reveals that the students still tend to
agree and strongly agree with the three conceptions. For the
science/research conception, the range of those who agree with the
statements varies from 63.2% up to 83.3%. Similar to batch 2008, the
highest percentage of item (83.3%) is shown by the application of some
learning principles (item 1) followed by the use an effective classroom
practice model (item 3) (79.4%). However, it is worth noting that more than
a third of the students (36.6%) disagrees with the teachers adopt task-based
language teaching principles (item 14). Following this, 26.5% of the
students disagrees that the teachers pay attention to patterns of students’
questions (item 7).
Regarding the theory/philosophy conception, similar to batch 2008 it
is interesting to pinpoint that  about 80% of the students agrees with all of
the items with the highest percentage (89.6%) yielded from the statement
about presenting teaching rationally (item 18) and giving moral values
through teaching (item 16). The other items within this range are related to
particular values (item 5), assumption of communicative language learning
(item 8), justified theories (item 10), and role model in morality (item 17).
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TABLE 2
The Students’ Perceptions of the Teachers’ Teaching Conceptions: Batch 2009
Teaching
Conceptions Item
Strongly Disagree
and Disagree (%)
Strongly Agree and
Agree (%)
Science/
Research
1 16.3 83.3
3 20.6 79.4
7 26.5 73.5
11 25 75
12 23.5 76.4
14 36.6 63.2
Theory/
Philosophy
5 17.6 82.3
8 11.7 88.1
10 17.6 82.3
16 10.3 89.6
17 16.3 83.7
18 10.3 89.6
Art
2 8.8 91.1
4 38.2 61.7
6 28 72
9 27.9 72
13 33.8 66.1
15 17.6 82.3
With regard to art/craft conception, Table 2 shows that the range of
those who agree with the statements varies from 61.7% to 91.1%. The
highest percentage (91.1%) concerns the statement about helping the
students to develop their skills and ability as future teachers (item 2). It is
followed by 82.3% of the students who agree that the teachers help the
students to understand how to develop their learning skills (item 15).
However it is also highlighted that more than a third of the students (38.2%)
disagrees with the way of using the method as a factor of successful
teaching (item 4) and the portrayal of teaching as an art (item 13).
Batch 2010
In terms of teaching conceptions, likewise batch 2008 and 2009,
most of the students in batch 2010 also generally agree with the three
conceptions. Regarding science/research conception, 86.6% of the students
agrees with the use of effective classroom model (item 3) and 85.3% with
the application of learning principles (item 1). Following this, 80% of the
students also sees their teachers’ attention to students’ question patterns
(item 7). However, more than thirty percent of the students (37.2%)
disagrees with the teachers’ adoption of task-based language teaching
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principles (item 14) and research-based development for effective teaching
(item 12) (29.3%).
Most of the students in batch 2010 also agree with all of the items
under the theory/philosophy conception within the range of 80%. The
highest percentage (87.9%) is shown by item 10 about teaching by referring
to theories. The other items within this range are related to particular values
(item 5), assumption of communicative language learning (item 8), moral
values (item 16), role model in morality (item 17), and rational teaching
(item 18).
TABLE 3
The Students’ Perceptions of the Teachers’ Teaching Conceptions: Batch 2010
Item Strongly Disagreeand Disagree (%)
Strongly Agree and
Agree (%)
Science/
Research
1 14.6 85.3
3 13.3 86.6
7 20 80
11 25.3 74.6
12 29.3 70.6
14 37.2 62.6
Theory/
Philosophy
5 14.6 85.3
8 16 84
10 11.9 87.9
16 14.6 85.3
17 13.2 86.6
18 16 84
Art
2 13.2 86.6
4 22.6 77.2
6 32 67.9
9 30.6 70.6
13 31.9 68
15 18.6 81.3
As displayed by Table 3, the art/craft conception reveals that most of the
students (86.6%) agree that the teachers help them to develop their skills as
future teachers (item 2) and in a lesser degree (81.3%) think that the
teachers help the students to develop their learning skills (item 15).
However, it is essential to  highlight that more than a third of the students
(32%) did not see the teachers adjustment to conditions and situations of
class (item 6), the portrayal of teaching as an art (item 13) (31.9%), and
effective method selection for the class (item 9) (30.6%).
Indonesian Journal of English Language Teaching
Volume 7/Number 1  May 2011
11
The Students’ Perceptions Based on the Interview
The interviews further supports the students’ perceptions sought from the
questionnaires. Majority of three batches (60% of the interviewees of 2008,
50% of 2009, and 100% of 2010) similarly nominated theory/philosophy
conception as the main teaching paradigm subscribed by teachers. The
reasons for their perceptions were that most teachers transferred knowledge
based on theories they had learned from textbooks or references. In addition,
their responses were based on their experiences in having the teachers who
often shared some moral values while teaching. For example, some of the
students recalled that most of their teachers liked to remind them of the
importance of how to living in the real world compared to what they learned
in class. The teachers also often put the emphasis on the value of discipline,
honesty, hard work, etc.
Following this, in a lesser degree (30% of the interviewees of batch
2008 and 40% of batch 2009), science/research conception also reflected in
a particular dimension. Their arguments were based on their experiences
with the teachers who liked to share what they have learned from research.
During teaching, the teachers sometimes mentioned the names of
researchers whom studies have been learned by the teachers.
At the least degree (10% of the interviewees of batch 2008 and 10% of
batch 2009), the students mentioned that their teachers taught using the
art/craft conception. Their arguments stem to the fact that some of their
teachers taught flexibly, meaning that they often adjusted their teaching
styles with the students’ needs and learning styles. They also argued that
some of their teachers analyzed the class situation and faced it based on the
situations of class.
When asked about the ideal teaching conceptions they wished to
experience, majority of the batches (90% of the interviewees of batch 2008,
80% of batch 2009, and 60% of batch 2010) stated that the art/craft
conception was the most ideal one and they hoped that their teachers could
apply that conception while teaching. They argued that by applying the
art/craft teaching conception, the teachers would be able to be more flexible
while teaching. They would also be able to see and analyze the students’
condition. Further, they would adapt the way they teach the students because
they knew that every student’s learning style is different from one another.
When the teachers know what the students need, the teaching learning
process might run better and understanding the materials might become
easier for the students. As a result, it might create the more effective
teaching learning process.
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The Students’ Mean Scores of Their Perceptions
The analysis of the descriptive statistics further confirms that the
students of three batches more or less have the same perceptions of their
teachers’ teaching conceptions. All their mean scores are not strikingly
different with 51.80, 52.59, and 52.01 respectively for batch 2008, 2009,
and 2010.
TABLE 4
The Students’ Mean Scores of Their Perceptions
Descriptive Statistics
N Minimum Maximum Sum Mean Std. Deviation
Batch 2008 75 1 1 75 1.00 .000
Perception 75 42 68 3885 51.80 4.529
Valid N (listwise) 75
Batch 2009 68 2 2 136 2.00 .000
Perception 68 39 68 3576 52.59 6.261
Valid N (listwise) 68
Batch 2010 75 3 3 225 3.00 .000
Perception 75 41 66 3901 52.01 5.026
Valid N (listwise) 75
The Comparison of Three Batches’ Mean Scores
TABLE 5
The Comparison of Three Batches’ Mean Scores
Perception
Sum of Squares Df Mean Square F Sig.
Between Groups 23.442 2 11.721 .419 .658
Within Groups 6013.457 215 27.970
Total 6036.899 217
As seen in Table 5, the analysis using a one-way analysis of variance
(ANOVA) shows that as a group, the mean scores of the three batches are
not significantly different with p= .658. Following the Post Hoc Tests as
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shown in Table 6, the analysis also reveals that the three batches are also not
significantly different.
TABLE 6
Post Hoc Tests of Batch 2008, 2009, and 2010
Perception
Scheffe
(I) Batch (J) Batch
Mean Difference
(I-J) Std. Error Sig.
95% Confidence Interval
Lower Bound Upper Bound
1 2 -.788 .886 .673 -2.97 1.39
3 -.213 .864 .970 -2.34 1.92
2 1 .788 .886 .673 -1.39 2.97
3 .575 .886 .810 -1.61 2.76
3 1 .213 .864 .970 -1.92 2.34
2 -.575 .886 .810 -2.76 1.61
DISCUSSION
Based on the analysis of three conceptions, the three batches have
the same perceptions in each teaching conception. With respect to the
science/research conception, the three batches share their perceptions that
the teachers apply learning principles (item 1) and use an effective
classroom practice model (item 3). A further analysis also reveals that they
share item 14 which they disagree concerning the teachers’ adoption of task-
based language learning principles.
Likewise, regarding the theory/philosophy conception, the three
batches agree with all items under this conception within approximately the
same range of percentages (80%). The items concern incorporating values
into teaching (item 5), holding the assumption that language should be
learned communicatively (item 8), referring to theories (item 10), giving
moral values through teaching (item 16), presenting themselves as a role
model in morality (item 17), and presenting their teaching rationally (item
18). Their perceptions were also confirmed by the interview revealing that
the students tended to see their teachers’ teaching conceptions as
theory/philosophy based. The teachers’ attention to values may suggest that
the teachers manage to demonstrate their pedagogical aspects of teaching.
As for the art/craft conception, three batches agree that the teachers
help them to understand how to develop their ability and skills as future
teachers (item 2). Similarly they also have a consensus on the item they
disagree with. They did not see their teacher’s teaching as an art (item 13).
From the interview, they expressed their expectation to have the teachers
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with art conception because they see the teachers’ ability to understand them
is the key factor of successful teaching.
The results of the analysis of the teachers’ teaching conceptions
seem to suggest a similar picture of how the teachers are viewed by the
students. The picture can be taken as an underlying teaching paradigm of the
teachers.
CONCLUSION AND SUGGESTIONS
This study examined the students’ perceptions of their teachers’
teaching conceptions from batch 2008, 2009, and 2010. The three batches
were found to have the same perceptions of their teachers teaching
conception. They agreed that the teachers applied learning principles, used
effective classroom model, introduced particular values, referred to theories,
presented themselves as a role of morality, and helped the development of
the students’ abilities and skills as future teachers. In general, the students
had a tendency to conceive their teachers’ teaching conception as
theory/philosophy based but they expected their teachers to have the
art/craft teaching conception. Understanding the students’ perceptions of
the teachers’ teaching conceptions, the teachers should learn to tailor their
teaching so as it can be in line with the students’ perceptions.
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APPENDICES
Appendix 1 Questionnaires
NIM        :....……………………….
Phone No.:…………………………
Please give a tick (√) to the following statements based on your evaluation
of your lecturers!
1 = strongly disagree                2 = disagree                    3 = agree
4 = strongly agree
Berilah tanda centang(√) pada angka yang menggambarkan sejauh mana
pernyataan-pernyataan di bawah ini menggambarkan cara dosen anda
mengajar!
1= sangat tidak setuju              2=tidak setuju                 3=setuju
4=sangat setuju
PART A
No
My teachers teach by
Dosen saya mengajar dengan
1 2 3 4
1 applying learning principles.menerapkan prinsip-prinsip belajar .
2
helping the students to understand how to develop their
ability and skills as future teachers.
membantu mahasiswa untuk mengerti bagaimana
mengembangkan kemampuan dan keterampilan mereka
sebagai  calon guru.
3 using an effective classroom practice model.menggunakan model kelas yang efektif.
4
using various teaching methods but they believe that
successful teaching depends on how they use the methods.
menggunakan beragam metode mengajar tetapi beliau
percaya bahwa kesuksesan dalam mengajar sangat
bergantung pada bagaimana kemampuan beliau
menggunakan metode tersebut.
5
introducing particular values into teaching (for example,
collaborative values through group work, human values
through humanistic approaches, learner autonomy through
learner-centered learning).
memperkenalkan nilai-nilai tertentu dalam mengajar
(misalnya nilai kolaborif melalui kerja kelompok, nilai-nilai
kemanusiaan melalui pendekatan humanistis, kemandirian
mahasiswa melalui pendekatan berbasis siswa).
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adjusting to conditions and situations of  class (for example,
if most of the students do not understand, the teachers will
present the materials in different way).
menyesuaikan diri pada kondisi dan situasi kelas (misalnya,
apabila sebagian besar mahasiswa tidak mengerti, maka
beliau akan menyampaikan materi dengan cara yang
berbeda).
7
giving attention to patterns of students’ questions (for
example, whether the students ask questions by asking for
clarification, for example or for confirmation).
memperhatikan pola pertanyaan mahasiswa (misalnya
apakah mahasiswa bertanya dengan meminta klarifikasi,
meminta contoh, atau meminta konfirmasi).
8
holding the assumption that language should be learned
communicatively.
berpegang pada asumsi bahwa bahasa harus dipelajari
secara komunikatif.
9
analyzing the situation of the class, taking into account
various options of method, and selecting an effective
method for that situation.
menganalisis situasi kelas, menimbang berbagai pilihan
metode, dan menyeleksi metode yang efektif untuk situasi
tersebut.
10 referring to theories that they believe justified.mengacu pada teori yang mereka percayai benar.
11
suggesting that their teaching serves as models of effective
teaching practices.
menyarankan bahwa cara mereka mengajar menjadi model
praktek mengajar yang efektif.
12
sharing with the students that effective teaching should be
developed based on research.
memberi informasi kepada mahasiswa bahwa pengajaran
yang efektif harus dikembangan berdasarkan penelitian.
13
conceptualizing teaching as an art and a unique of personal
skills.
berpandangan bahwa mengajar sebagai suatu seni dan
keterampilan yang unik dari seorang dosen.
14
adopting task-based language teaching principles because
they believe that the students can develop meaning and
target language.
mengadopsi prinsip belajar menggunakan task karena
mereka percaya bahwa mahasiswa dapat mengembangkan
arti dan bahasa target.
15
helping the students to understand how to develop their
learning skills.
membantu mahasiswa mengerti bagaimana cara
mengembangkan keterampilan belajar mereka.
Marcella, Astrid and Luciana
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16
giving moral values through their teaching, such as:
honesty, discipline, respect for others, hard work, etc.
menanamkan nilai-nilai moral melalui pengajaran mereka,
seperti: kejujuran, kedisiplinan, penghormatan terhadap
sesama, kerja keras, dll.
17 presenting themselves as a role model in morality.menghadirkan diri mereka sebagai model dalam moralitas.
18
presenting their teaching rationally so that the materials can
be understood easily.
mengajar secara rasional sehingga materi yang
disampaikan dapat dimengerti dengan mudah.
Appendix 2 Interview Questions
1. In your opinion, do your teachers tend to teach by:
a. using what they learn from research
b. referring to theories
c. giving attention to moral values, or
d. flexibly adjusting themselves to the students?
And why?
2. In your opinion, what is the most ideal teaching conception that you wish
to have from your teachers? Why?
